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Abstract
Although there are facts about the significance of education of leadership competences at higher 
schools, there is a lack of research on this issue in Lithuania, as well as in other countries. That’s 
why the research considering this issue is relevant practically and quite new scientifically. The aim 
of this article is to reveal the demand of students of pedagogical programmes to educate leadership 
competences and its realisation at higher schools. For this purpose, in the year 2011 the questionnaire 
involving 507 students of final courses who study at programmes training educators at universities 
and colleges was fulfilled by using a specially created instrument. The research has shown that the 
demand of students from pedagogical programmes to educate leadership competences is significantly 
high and it is realized only partially. 
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Anotacija
Nors yra faktų apie lyderystės kompetencijų ugdymo aukštojoje mokykloje svarbą, šios problemos 
mokslinių tyrimų tiek Lietuvoje, tiek ir kitose šalyse pasigendama. Šiame straipsnyje siekiama at-
skleisti pedagoginių programų studentų poreikį ugdytis lyderystės kompetencijas ir jį įgyvendinti 
aukštosiose mokyklose. Tuo tikslu 2011 m. atlikta 507 baigiamųjų kursų studentų, studijuojančių 
pagal universitetines ir kolegines pedagogų rengimo programas, apklausa raštu, naudojant specialiai 
sukurtą instrumentą. Tyrimas parodė, kad pedagoginių programų studentų poreikis ugdytis lyderystės 
kompetencijas yra gana didelis ir tik iš dalies įgyvendinamas. 
PAGRINDINIAI ŽODŽIAI: pedagogų lyderystė, lyderystės kompetencijų ugdymas.
Introduction 
More and more attention has been paid for the research of leadership phenom-
enon in Lithuania as well as all around the world. Not incidentally, number of pub-
lications concerning the leadership increased from 136 books in years 1970–1971 
to 1 105 books in years 1990–1991, and even to 66 215 books in year 2011 (Storey, 
2004). In recent decade, in scientific literature the significance of the leadership 
for school efficiency and progress has been especially emphasized (Fullan, 2001; 
Day, Harris, 2003). For a long time in scientific literature decent school results and 
success was related with the efficient leadership of a school head (Edmonds, 1979; 
Hallinger, Murphy, 1985, Murphy, 2002; Žvirdauskas, 2006). However, the idea 
of parallel leadership which emerged under the influence of cognitive and social 
psychology (firstly, in studies of business and politics leadership, but later applied 
also in education), which emphasizes the leadership as a process in which teach-
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ers as leaders and school heads by mutual work increase work quality and improve 
school results (Crowther et al., 2009), has revealed the significance of a teacher 
as leader. In the parallel leadership process, responsibility is shared in two ways: 
school heads are responsible for strategic leadership, whereas teachers as leaders – 
for the leadership of pedagogical and educational process as well as organization 
activity (Crowther et al., 2000).    
As Berliner (2006) states, substantial and most significant effect on student re-
sults depends on direct situation at school, which nowadays is influenced by school 
leaders. It is stressed that this influence is very sustained. The importance of edu-
cational leadership is highlighted in documents of education policy. In the docu-
ments of USA Comprehensive School Teachers’ Leadership Development Centre, 
it is stressed that the leadership incentive helps schools to implement important 
aims, i.e. helps to improve educational quality, improves students’ learning system, 
and increases teachers’ opportunities for professional development and perfection. 
According to the statement that only leaders venture to start alteration, it is stated 
that the leadership guarantees the implementation of educational reforms, and in-
tensification of school as an organization. Whereas school heads, having strong 
team of teachers as leaders, guarantee higher creative and ideational potential of an 
organization, opportunities to expand activity, connections, as well as participate 
in various projects (National Comprehensive Centre for Teacher Quality, 2007). 
Marzano, Water, and McNulty (2001) have analyzed various attitudes towards the 
leadership and traditions related to it and summarize that the leadership is a key 
factor which determines school efficiency.     
Quite a few scientists (for example, Getz, 2009, Wells, 2010) recently raise an 
idea that pedagogues should be trained in the field of leadership already at higher 
school. However, as York-Barr and Duke (2004) notices, this question is under 
researched in scientific literature. Only in recent years in foreign countries it has 
been started to analyze how these competencies are educated at universities and 
colleges, as well as by which means the education of leadership competencies is 
included into studies programmes (Getz, 2009; Glatter, 2009; Stewart, 2009; Wells, 
2010; Cox, Cekic, Adams, 2010; Sankar, Kawulich, Clayton, Raju, 2010; Hooper, 
2010). It has been designated by Cox, Cekic, and Adams (2010) that the leadership 
competencies at higher schools in the USA are educated in various ways: students 
have an learning subject, in which the importance of communication, project man-
agement, and leadership is emphasized; they also participate in various projects, 
educational experiments and practices that raise the leadership competencies as 
well as prepare course papers. The authors also emphasize the importance of stu-
dent and youth organizations for the consolidation of the leadership competencies. 
Wells (2010) grounds the idea that in order to develop the teachers’ leadership 
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systematic activity is necessary, and the input of higher schools in this activity is 
fundamental, i.e. both to shape mindset and prepare teachers for the role of lead-
ers. Getz (2009) who described her experience while teaching leadership course 
at university designated the prominence and importance of this teaching in order 
to help students to realize what the leadership is, what it is necessary for, and how 
to become a leader. However, none of scientific publications about the demand of 
students from pedagogical programmes to educate the leadership competencies at 
higher school have been detected        
Meanwhile, in Lithuania the phenomenon of educational leadership in gen-
eral has not been researched as broadly as in foreign countries, especially in the 
USA. Some research results of this phenomenon were published by Žvirdauskas, 
Juceviciene (2004), Žvirdauskas (2006), Želvys (2003, 2006), Kvieskaitė (2008), 
Narbutaitė, Sakalauskaitė (2008), Baronienė, Šaparnienė, Sapiegienė (2008), 
Jonušaitė, Valuckienė (2007). The aspects of teacher leadrship were analyzed by 
Rupšienė, Sarbalienė (2010), Bujokaitė (2010). The team of DOCTAE Project 
(2010) implemented the research of competencies of profession teachers (at EU 
extent). However, none of empirical research which would analyze the education 
of leadership competencies at Lithuanian higher schools has been detected.  
Consequently, considering practical significance and scientific novelty of the 
theme of the phenomenon of the educational leadership, the empirical research 
has been accomplished the aim of which is to reveal the demand of students from 
pedagogical programmes to educate the leadership competencies and its realiza-
tion at higher school.
 
1. Research methodology 
The strategy of questionnaire survey has been chosen for the research. 
Research volume. Research volume has been composed by means of com-
fortable selection out of students of final year in the programmes of pedagogical 
training at Lithuanian higher schools (except for special pedagogy). According 
to the Department of Statistics under the Government of the Republic of Lithu-
ania, at the period of research implementation, in 2011 there were 1600 final year 
students in the programmes of pedagogical training at Lithuanian higher schools, 
whereas in analogical college programmes there were 418 students. 385 students 
from Klaipėda and Šiauliai Universities, Kaunas University of Technology, Vil-
nius University of Educology, and Lithuanian Academy of Physical Education, as 
well as 122 students from Vilnius, Utena, Panevėžys, and Klaipėda State Colleges 
agreed on voluntary participation in the research. In total there were 507 students 
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from Lithuanian higher schools. From the point of view of sample size, the volume 
is sufficient (with bias of per cent); however comfortable selection of the volume 
may weaken reliability of the research results. That’s why representability in the 
aspects of particular social and demographic features of respondents. Average age 
of the respondents is 22.6 years, 71.1 per cent of them are studying at universi-
ties, 28.9 per cent – at colleges. These rates correspond to the data provided by the 
Department of Statistics under the Government of the Republic of Lithuania that 
at the period of the research implementation the average age of final year students 
from higher schools is 22.8 years; 79.29 per cent of them study at universities and 
20.71 – at colleges.   
In comparison to official statistics, distribution of respondents corresponds ac-
cording to studies programmes. 37.4 per cent of students who participated in the 
research are studying at Lithuanian universities and colleges subject pedagogy, 
5.8 per cent of them are studying educology, 5.8 per cent are studying childhood 
and pre-school education pedagogy, 12.6 per cent are studying primary education 
pedagogy, 1.7 per cent are studying family pedagogy, and 36.7 per cent are study-
ing in the programmes of social pedagogy studies. 
While evaluating these features it is considered that the research volume is 
sufficiently representative in respect of age, high schools and studies programmes 
represented.
Research instrument. Rank questions delivered in the questionnaire were 
based on the scheme presented in the first picture.  
 
Student demand to educate 
leadership competencies 
 
1. Willingness that HS would help 
to educate leadership 
competencies 
2. Willingness to have a separate 
leadership studies subject  
3. Willingness that each subject 
studies at HS would help to 
educate leadership competencies 
4. Attitude that education of 
leadership competencies is 
personal concern of each student 
and HS should not care about 
this. 
 
Student 
characteristics 
1. Sex 
2. HS type 
3. Formal 
leadership 
demand 
 
Demand realization 
 
1. Have leadership competencies 
been acquired at HS? 
2. How leadership competencies 
acquired at HS are evaluated? 
3.  Have leadership studies 
subject been taught as a 
separate subject? 
4.  Which other subjects taught at 
HS have helped to acquire 
leadership competencies? 
 
Figure 1. Research scheme on demand of education of leadership competencies   
and its realization at higher school (HS – higher school)
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The demand of education of leadership competencies at higher school were 
evaluated by analyzing percentage distribution of answers; differences of demand 
expression were evaluated by using Friedman‘s Criterion, whereas differences of 
demand expression according to sex, type of HS, and formal leadership demand 
were evaluated using Mann-Whitney Test. The realization of demand to educate 
leadership competencies was analyzed by evaluating percentage distribution of 
answers, and differences of respondents’ demands according to their sex, HS type, 
and intention to occupy leading work positions in future were evaluated by using 
Chi square Test and Mann-Whitney Test.  
2. Research results
Student demand to educate the leadership competencies at higher 
school. According to respondents’ answers (see Table 1), it is possible to decide 
that among students from pedagogical programmes there is demand to educate 
leadership competencies. Majority of students marked that they want high school 
to help them to educate the leadership competencies for each subject studies should 
contribute to the achievement of this aim and would even appreciate the appear-
ance of a special subject devoted to them. Only minor part of student think that 
the education of leadership competencies is their own concern and higher school 
should not care about it. 
 
Table 1. Student demand to educate leadership competencies 
Demand expression x̅ min max sd Evaluation of deman 
expression %
absent unclear present
Willingness that high school would 
help to learn how to be a leader
4.59 1 6 1.074 7.30 29.30 63.40
Willingness to have a separate 
studies subject devoted to education 
of leadership competencies
4.36 1 6 1.166 9.30 41.60 49.10
Willingness that each subject 
studies would help to educate 
leadership competencies
4.52 1 6 0.964 3.30 44.80 5180
Education of leadership 
competencies is a personal concern 
of each person; accordingly, high 
school should not care about that.
2.97 1 6 1.458 44.00 38.90 17.20
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After the comparison of responses given by females and males it emerged that 
their demand to educate the leadership competencies at higher school partly dif-
fers (see Table 2). Females have stronger willingness than males that higher school 
would help them to educate the leadership competencies. Whereas males more 
often think that the education of leadership competencies is their own concern and 
higher school should not care about it. Females as well as males’ willingness to 
have a separate studies subject devoted to the education of leadership competen-
cies and willingness to educate the leadership competencies through other studies 
subjects is similar.
Demand to educate the leadership competencies of students from universities 
and colleges partially differ (see Table 2). Willingness that higher school would 
help to learn how to be a leader and have a separate subject devoted for it is simi-
larly characteristic for students from both types of higher schools; nevertheless, 
college students expect more help from higher schools and wish that each subject 
studies would help to educate the leadership competencies. 
Although demand to educate the leadership competencies at higher school is 
similar both of those students who would like to occupy leading work positions in 
the future, and of whose who would not like, still whose students who have the for-
mal leadership demand express stronger demand to have a separate studies subject 
at higher school devoted specially for this aim (see Table 2). However, students 
who do not have the formal leadership demand would like more to educate the 
leadership competencies while studying each subject. 
Table 2. Students’ demand to educate leadership competencies
Demands Sex HS type Formal leadership demand
Other 
indicators
Average of ranks Other 
indicators
Average of ranks Other 
indica- 
tors
Average of ranks
Females Males Univer- 
sities
Colle- 
ges
Would like 
to occupy 
leading 
work 
positions
Would 
not like 
to occupy 
leading 
positions
Willingness that 
higher school 
would help to 
learn how to be 
a leader
U = 7859
z = -2.55
p = 0,011
r = 0.14
172.80 142.79 U = 10213
z = -0,45
p = 0.652 
r = -0.02
164.69 169.74 U = 5397
z = -1.58
p = 0,112
r = -0.09
168.06 145.16
Willingness to 
have a separate 
studies subject 
devoted to 
education of 
leadership 
competencies
U = 8625
z = -1.19
p = 0.232
r = -0.06
163.30 177.84 U = 10147
z = -0.58
p = 0.557
r = -0.03
168,.25 161.49 U = 5026
z = -0.85
p = 0.024
r = -0.05
169.93 136.73
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Demands Sex HS type Formal leadership demand
Other 
indicators
Average of ranks Other 
indicators
Average of ranks Other 
indica- 
tors
Average of ranks
Females Males Univer- 
sities
Colle- 
ges
Would like 
to occupy 
leading 
work 
positions
Would 
not like 
to occupy 
leading 
positions
Willingness 
that studying 
of each subject 
would help 
to educate 
leadership 
competencies
U = 8109
z = -1.87
p = 0.061
r = -0.10
170.45 148.08 U = 8386
z = -2.92
p = 0.003
r = -0.16
156.87 189.99 U = 4422
z = -3.53
p = 0.001
r = -0.20
158.07 205.99
Education of 
leadership 
competencies 
is a personal 
concern of each 
individual; 
that‘s why 
higher school 
should not care 
about it
U = 7186
z = -3.19
p = 0.001
r = -0.17
157.75 197.55 U = 8825
z = -2.33
p = 0.019
r = -0.13
173.62 146.12 U = 5295
z = -1.52
p = 0.084
r = -0.08
168.98 142.85
Realization of students’ demand to educate the leadership compe-
tencies at higher schools. Students’ demand to educate the leadership com-
petencies at higher school is realized partially. It is possible to judge as 59.3 % of 
respondents signified that they acquired the leadership competencies during stud-
ies at higher school. Differences according to sex and type of higher school are 
not statistically significant (see Table 3). However, statistically significant differ-
ence was estimated in the third case: those students, who would like to be formal 
leaders, comparing with those who do not endeavor to reach it, feel that they have 
educated the leadership competencies more at higher school. 
Table 3. Acquisition of leadership competencies at higher school
Respondent  
characteristics
Respondent groups Yes, % No, % χ2 df p
Sex Females 59.85 40.15 0.152 1 0.697
Males 57.33 42.67 
HS type University 60.48 39.52 0.577 1 0.448
College 55.81 44.19 
Formal leadership demand Would like to be 
leaders in future
61.11 38.89 3.869 1 0.049
Would not like to be 
leaders in future
45.45 54.55 
228
Aelita Skarbalienė, Liudmila Rupšienė
While evaluating the leadership competencies acquired during studies at higher 
school, majority of respondents (74.1 per cent) evaluated them as ‘good’ or ‘rather 
good’. In this respect none of differences according to sex and the type of higher 
school have not been determined. However, it has emerged that those students who 
would like to occupy leading work positions, in comparison to those who would 
not, evaluate better the leadership competencies acquired at higher school. 
Table 4. Evaluation of leadership competencies acquired at higher school 
Respondent  
characteristics
Respondent groups Average  
of ranks
U z p r
Sex Females 163.05 9211 -0.35 0.725 -0.02
Males 167.18
HS type University 162.10 9580 -0.66 0.505 -0.04
College 169.67
Formal leadership demand Would like to be 
leaders in future
157.02 4501 -3.75 0.002 -0.21
Would not like to 
be leaders in future
201.19
 
However, only one sixth (15.4 per cent) of respondent had a special subject 
on leadership studies. Students from universities more often that they studied this 
subject (χ² = 11,411; df = 1, p = 0,001). Besides this special studies subject, in re-
spondents’ opinion, such subjects as psychology, organizational behavior, human 
resources, and organization management helped to educate the leadership compe-
tencies.
Conclusions
Special subject of the leadership studies is still rare in the pedagogical training 
programmes in Lithuania. 15.4 per cent of students state that they had such studies 
subject, and 49.1 per cent state that they would like to study this subject. Although 
only such a small part of students studied special leadership subject, more than half 
of student think that they acquired the leadership competencies at higher school. 
That means they acquired these competencies while studying other studies sub-
jects. Such subjects as psychology, organizational behavior, human resources, and 
organization management are being significant for the education of the leadership 
competencies.
Although more than half of students stated that they acquired the leadership 
competencies at higher school, there are more of those who would like to acquire 
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such competencies. Only a little part of students (17.2 per cent) thinks that the edu-
cation of leadership competencies is their own concern and, consequently, higher 
school should not care about it. The rest of students more or less state that they 
would like higher school help them to educate the leadership competencies.    
Males more frequently than females think that the education of the leadership 
competenices is their own concern but not the one of higher school. Females have 
greater willingness that higher school would help them to educate the leadership 
competencies. However, the realization of this demand from the point of view does 
not differentiate.
Comparing answers of students from universities and colleges it emerged that 
their demand to educate the leadership competencies differs partially. College stu-
dents expect support from higher schools and wish that each subject studies would 
help them to educate the leadership competencies. However, the demand realiza-
tion of the education of leadership competencies in both student groups statisti-
cally does not differ significantly.
Research results helped to identify the students’ group that separates from 
other by its demand to educate the leadership competencies and realization of this 
demand; these are students who in future would like to occupy leading work posi-
tions. Such students feel themselves as being acquired the leadership competencies 
at higher school and evaluate them better. Consequently, it is possible to consider 
that their demand to educate the leadership competencies is more realized than of 
those students who in future are not planning to occupy leading work position. 
However, these students also have stronger demand to have a special studies sub-
ject devoted to the leadership competencies at higher school  
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